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>
‘The Nordic model’  
– but not in VET 

Common features of Nordic countries: 

 Social-democratic welfare states 

 Egalitarian policies in education 

 Consensual labour market models 

BUT divergent models of VET 

 DK: Apprenticeship (dual system) based on workplace training 
in specific occupations and with the extensive participation of 
the social partners in advisory and decision-making councils 

 SE: School-based vocational programmes in comprehensive 
‘non-selective’ upper secondary education.  



>
Challenges facing the Danish and Swedish VET 
systems 

 To attract young people into VET (the problem of 
parity of esteem); 

 To provide apprenticeships/training placements;  

 To ease transition into the labour market (matching 
labour market demands); 

 To provide access into further and higher education 
(the problem of ‘dead-ends’/portability); 

 To include different target groups (VET as part of 
youth education and the policy of inclusion). 



> TRANSITIONS IN THE DANISH VET SYSTEM 



> Transitions in the Swedish VET system 



>
Transitions into VET 
– A common problem of parity of esteem 

Denmark 
Introduction of admission 
requirements to VET 
‘Talent’ tracks 
Separation of young and adult 
students in tracks 
Focus on creating ‘attractive’ school 
environments for young people 
emulating the general upper 
secondary education programmes 
Introduction of EUX (possibility of 
double qualification) 
‘Marketing’ the fact that VET 
students start earning a living from 
the moment they become an 
apprentice 

 

​Sweden 
​VET integrated into a comprehensive 
youth education system  

Direct access from upper secondary 
education to university (but with 
restrictions from 2011 -> contributing 
to the problem of esteem) 

 



>
Transitions in VET –  
solving problems of lack of 
apprenticeships/training placements 
same yet different problem 



>
Transitions from VET – 
different problems of portability and labour 
market relevance 



> Similarities and differences 

• Both systems problems attracting students to VET - despite 
divergent models. Reasons: VET as inclusion, the 00s idea of 
the knowledge society, academic drift and the social 
imaginary of HE as pathway to the ‘good’ life; 

• The Danish dual training system better performing in terms 
of transition into the labour market; 

• The Swedish school-based system better performing in terms 
of transition into HE; 

• Acceleration of reforms in Denmark (1991, 1996, 2000, 2003, 
2007, 2011, 2014) – few reforms in Sweden (1991, 2011); 

• Convergence around apprenticeship and hybrid qualifications  

 



> Lessons to be learnt 

 No panacea – different models are successful in 
meeting different challenges 

 Policy objectives may just be conflicting – regulate to 
meet one challenge and another problem is created 

 Political question: What should be the main role of 
VET in contemporary societies? 



>
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